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Early Years approaches to Social and Emotional learning

Social and emotional learning activities in the Early Years of school enable teachers to foster a positive class environment. Itis a
way to establish routines, expectations and experiences. Social and emotional learning focuses are established through the use
of the Early Years Learning Framework (EYLF) https://education.nt.gov.au/education/support-for-teachers/early-years-
learning-framework. Early years teachers use ‘teachable moments’ throughout all areas of the curriculum and throughout
the day to develop social and emotional learning with their students. The ‘think aloud’ strategy used in everyday situations
allows teachers to focus and teach social and emotional concepts freely. Modelling is a strategy that can be used to develop
capacity and understanding in these areas. We encourage teachers in the Early Years to use these supplementary activities to
consolidate skills and contextualise learning that best suits the needs of the students in their class.
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Resilience, Rights and Respectful Relationships learning

materials and links to NT SEL Supplementary Resources

RESILIENCE, RIGHTS
: AND RESPECTFUL RELATIONSHIPS
LEVEL FOUNDATION AND LEVEL 1-2

. EARLY YEARS
. NTSEL
. SUPPLEMENTARY RESOURCES

Topic 1. Emotional literacy

Practising ‘checking in’ and ‘checking out’
Communicating without words

My emotions and my face

Exploring feelings

Feelings and textures

What are personal strengths?
Feeling strong through culture

Being different is okay

Choices, choices, choices, part 1

Creating kindness

Topic 7. Gender and identity

Choices, choices, choices, part 2
Greetings in Aboriginal languages

Communicating in other languages

. lcandoit, but differently

Us and others

Different relationships

Friendly and unfriendly relationships

. Role playing friendly behaviours
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1. Practising ‘checking in and ‘checking out’

@ TIME:1HOUR

Learning intention

e Students rehearse ‘checking in’ and ‘checking out’
before and after learning.

e Students experience what calm feels like.

e  Students experience a calming strategy.

Before the activity: the FEELINGS CHART can be printed
and laminated.

You will need to create an account to access the Smiling
Mind lesson. Lessons can be chosen by topic and focus.
For example, you may like to choose a lesson that focusses
on awareness for this activity.

Part1

1. Explainto students that this activity involves noticing
how they are feeling before and after different
experiences.

2. Explainthat ‘checkingin’is a way for everyone in the
class to listen to their body and mind. It can be a great
way of sharing how everybody in the class is feeling at
the start of the day or activity.

Equipment

FEELINGS CHART, enough for one per student
whiteboard markers

audio:

Smiling Mind lesson:

https://www.smilingmind.com.au

Go through the FEELINGS CHART as a group.

Ask students to express each of the emotions with
their face and body. You are encouraged to adapt the
chart to suit your students.

For example:
: Calm : «  relaxed body
: © e neutral face
Irritated e tighteyebrows and face

e clenched fists

Encourage students to identify their own feelings
for the chart if that is more suitable.

Model ‘checking in’ by selecting a level on the
FEELINGS CHART. Mark your feeling on your chart
with a marker and display at the front of the class.
Explain to students why you chose that feeling and
what it feels like.

Once students have marked themselves on their
FEELINGS CHART, facilitate a class discussion:

¢ What made you choose that feeling?

¢ Could we feel more than one way at the same time?

e Do the feelings look and feel the same for everyone?
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Part 2

1. Explainto students that they will be practising
acalming activity.

2. Play your chosen Smiling Mind lesson.

3. Have students mark themselves on the FEELINGS
CHART again to match their feeling after completing
each activity. This may or may not be the same as their
‘checkin’

4. Explainthat thisis ‘checking out’ after the
calming activity.

5. Facilitate a class discussion:

e What was hard about this activity?
o FEasy?

» Howdid this activity change the way your body felt?
o Your mind felt?

e Didyour body and mind feel different after the
calming activity?

e Whenwe are checking in’ and ‘checking out,
how can it help us to know what other people
are feeling?

o How do we know who may need some
time alone?

o How do we know who may need some help
cheering up/calming down?

o How do we know who we may be able
to go to if we need some help cheering
up/calming down?
e How does acalming activity like Smiling Mind make
us feel?

o Didyou feel differently on the FEELINGS CHART
after doing the calming activity?

*  When during the day could we listen to Smiling
Mind lessons to help us feel this way?

Coaching point

Students can each be given a laminated FEELINGS
CHART to keep on their desks. The class could also
create their own charts that better reflect their
own feelings and emotions.

Use of the FEELINGS CHART can be built into all
activities and useful at transition times to ‘check in’
with how members of the class are feeling.

You can also encourage students to use the chart to
let people know when their emotions are changing.

To enhance students’ understanding, read
The Feelings Book by Todd Parr with the class.
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FEELINGS CHART

OUT OF CONTROL

IRRATATED

HAPPY

CALM
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2. Communicating without words

@ TIME:1HOUR

Learning intention Equipment
e  Students explore ways to communicate ¢ CHARADE PROMPTS, enough for one set per
using body language. small group or one set for the class.

Method 9. Facilitate a class discussion:

e Which cards were easy to guess?

o Was it because of how people used their arms

Part1 and hands?
Before the activity: it may be useful to source images to o Wasiit because of how people moved around?
represent each of the CHARADE PROMPTS. e Which cards were harder to act out using only
1.  Explainto students that they are going to be acting out your body?
different animals and actions.  Didyou find it hard to not use your voice at all?
2. Gothrough the CHARADE PROMPTS,
demo.nstrating how each one might pe acted out. Use Coaching point
descriptive words to match your actions, but there
should be no talking.
Decide if ‘animal noises’ are allowed Ask students to make their own CHARADE
) PROMPTS. Use these to practise communicating
3. Invite volunteers to demonstrate more of the cards. using body language.
4. Move students into small groups and distribute each
group afew or a set of CHARADE PROMPTS, or Part 2
remain as one group.
5. Explainto students that they will take turns drawing 1o Ask StUdehtS toform afine f_rom the person Wth the
) o ) longest hair to the person with the shortest hair, or
acard from the pile and acting it out for their group S T o
something similar. Talking is allowed, but touching is not.
to guess.
6. Cards that have been acted out are placed in a 2. You can model this first with three to four students.
separate pile so cards are not repeated. 3. Once the students have settled on an order and
7. When groups have worked through all their cards, completed their line, asks them toreflect on
) the process.
bring the class together.
8. Askfor volunteers to act out their favourite card for For example:
the rest of the class to guess. ¢ Howdid you work out where to stand?
* What helped you find the right spot in the line?
For example:

o talking to other people

o listening.
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e Whatdidn't help?

For example:

o peopleyelling

o people not staying still

o people not listening.
* How could you do it faster/better next time?
The challenge this time around is to make a line from
the tallest to the shortest person, without talking.

You can model this first, with three to four students.

Ask students what they think will help them complete
the challenge, without talking.

For example:
o pointing
o watchingeach other.
Give students time to form their line.
When they have settled on an order, facilitate a class
discussion:
For example:
e Howdidyou know where to go in the line?
e Did anyone talk by accident?
o Why?
¢ Howdid you know when someone needed help?

o What did you do with your hands, head, mouth
or eyes to ask for help?

* What did you do with your hands, head, mouth or
eyes to give help?

e Isthis how we communicate that we need help?
o Inthe playground?
o Inclass?
o Athome?

e Was the first round (with talking) or the second
round (without talking) easier?

Repeat the activity a couple more times to allow
students to adapt their approach and improve their
non-verbal communication skills.

Review

Facilitate a class discussion:

What parts of our bodies do we use to ‘say’ things?

What different ways could you ask for help
without words?

What different ways could you agree with
someone without words?

How do different people and animals you know
communicate with their bodies?

Coaching point

Northern Territory Social and Emational Learning Supplementary Resources
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CHARADE PROMPTS

Frog Playing football
S Tree ............................ SWImmmg
................................... ROCk Eatmg
............................... TeaCher Sleepmg
................................. Doctor Jugg“ng
............................... Readmg Dlggmg
Sklppmg Kangamo
.................................. D mgo Blrd
S Pamtmg Babu
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3. My emotions and my face
@ TIME: 30 MINUTES

Learning intention Equipment

e Students can demonstrate different emotions using .
facial expressions and body language.

Part1

1. Explainto students that this activity involves using
their faces to show different feelings/emotions and
others guessing what the emotion is.

* You should demonstrate to the class first by 2.

going through the EMOJI CARDS and modelling
with facial expressions. Ask students to say the
emotion aloud. Encourage students to role play the

3.
EMOJI CARDS if required.
2. Group students into pairs and distribute sets of 4
EMOJI CARDS.
3. Intheir pairs ask students to take turns drawing a card
from the pile and acting out different emoji faces for 5
their partners to guess. ’
4. Ask for volunteers to model an emotion for the class
to guess.
Part 2 6.

1. Explainto students that this activity involves showing

EMOJI CARDS, enough for one full set
per pair of students.

Happy e smiling

e relaxed body

: Surprised : «  openmouthand eyes
i e openhands up next toface

e body leaning back a little

Choose an EMOJI CARD to model for students and
‘freeze’in a statue that represents the emotion for a
count of five.

Ask students to guess the emotion.

Ask students to spread out and find a space by
themselves. Students will move around the room and
then ‘freeze’ at your signal. You could use music for
this signal or a certain word.

When you signal, hold up an EMOJI CARD and call
out the corresponding emotion. Students need to
freeze and form a statue that demonstrates the facial
expression and body language for that emotion.

Repeat with different emotions.

an emotion with their face and body. .
Review
e You should demonstrate it first by going through

the EMOJI CARDS and modelling with facial

What was your favourite emotion to act out?
Which was the easiest emotion to guess?

What might cause someone to feel (pick an emotion)?

expressions and appropriate body language. Facilitate a class discussion:
For example: *
: EMOJI : FACIALEXPRESSION P
] : AND BODY LANGUAGE
Angry e frowningface

e clenchedlips and fists

e crossedarms
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EMOJI CARDS

Nervous Annoyed
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L. Exploring feelings

TIME: 40 MINUTES

Learning intention Equipment
e Students canidentify feelings that e deviceto play music
music evokes for them. e prepared samples of music that reflect

different moods.

Coaching point

1. Before the activity: select some age and content To enhance students’ understanding, read Feelings
appropriate songs/music that relates to a selection by Aliki with the class and watch the video: Inside
of emotions. Out: Guessing the Feelings
Explain to students that they will be listening to https://www.youtube.com/watch?v=dOkyKyVFnSs

different music and moving their bodies in a way that
responds to how the music makes them feel.

For example:

Dramatic : e stronger movements of
© music arms and legs

2. Youcandemonstrate by playing a short snippet of
music and modelling appropriate moves that match
the ‘mood’ of the music.

3. Play the music you have selected and let students
move around to show how they feel.

4. After 30 seconds or so, stop the music and ask students
to identify how the music made them feel and why the
movements they did felt right for that feeling.

5. Remind students it is okay for them to think and feel
differently about the music, and encourage them to
share different perspectives.

e How did you move your hands/eyes/head/mouth
to show that feeling?
e Howfast or slow did you move?

* What was it about the music that did/didn’t change
the way you were feeling?

* Howdid the way you moved represent the way
you were feeling?

6. Choose adifferent piece of music and repeat steps 2-5.

k
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5. Feelings and textures

TIME: 30 MINUTES

Learning intention

Students can identify different feelings.

Students are able to associate different textures
with feelings.

Before the activity: set up containers of mixed textures
in spaces where groups of 3-4 students can work.

1.

Explain to students that this activity involves matching
atexture (how something feels when you touch it)
with an emotion (how we feel on the inside). There are
no right or wrong answers.

Model the activity first by selecting a texture,
explaining how it feels and then selecting an emotion
that matches. Remind students that everyone may not
feel the same about a texture and that is okay.

Explain to students why you chose that emotion and
if there were other emotions that may have matched.

For example:
Rough  irritable : Itfeels prickly
e unhappy : andhard,soit
makes me feel
: uncomfortable.
Fluffy e calm . It feels soft and
e relaxed : warmlike my cat,

¢ 50 it makes me
. feelcuddly.

As a class, brainstorm other feelings and write these
on the board to refer back to.

Allocate students into small groups.

Allow groups time to select a texture and explore
how it feels.

Equipment

e containers of mixed textures (rough, smooth, fluffy)
per group of 3-4 students.

6. Facilitate a class discussion as you go through steps
3-5 several times, encouraging students to choose
different textures each time.

e Wasthat activity easy or hard?
o Whywas that?

e Did people inyour group feel differently about
some textures?

o Whichones?

e Didpeople inyour group feel the same about
some textures?

o Which ones?
e What was your favourite texture?

o Could we use textures in a calm-down space
to help us when we are feeling upset?

Coaching point

Textures that made students feel a sense of calm or
comfort can be kept on their desks or in a calm-down
space for them to use.

This activity contains some abstract concepts.
You are encouraged to use materials that may be
relevant to your students.
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6. What are personal strengths?

@ TIME: 1.5 HOURS - Parts can be delivered over a series of sessions.

Learning intention

e  Studentsidentify what they like and link them to
personal strengths.

Part1 - | like

1. Facilitate aclass brainstorm and scribe on the board
students’ responses to

1like...

For example:
e |like soccer
e |like dogs
e |like English
o |likedancing
o | like camping.
2. Provide students with paper and drawing materials.
Ask students to make their own brainstorm, writing,

drawing or creating images of at least three things
they like.

3. Explainto students that it's okay for everyone to like
different things.

Equipment
e whiteboard
e markers

e paper

e pencil/pens
* magazines/newspaper/sourced images
e SCissors

e glue.

Part 2 - 1am good at

1. Askstudentsto now think about the things they are
good at. Model some examples on the whiteboard.

For example:

. .l . |.i.l;.e. Socce r ..... . .l . am go Od at Socce r .....................
¢ orlamgood at sport.

b .l . |.i.|;.e. dogs ........... | . am go Od Wlthdogs/a mmal S .........

||Ike bOOkS .......... |am go Od at readmg ....................

2. Ask students to make their own brainstorm, writing,
drawing or creating images of at least three things
they are good at.

Part 3 - Personal strengths

1. Explainto students that they are now going to match
the things they like with ‘personal strengths’ Provide
some personal strength examples on the board.

For example:

. .|.|.i.l;(.e. Socce r ......... |am dlsuplme(j an d ; Ctlve ............
Hlke dogs ........... |am Carmg and k md ....................
....l.l.i.k..e. bOOkS .......... lamlmagmatlve .........................

2. Ask students to contribute their ideas and scribe
appropriate answers on the board.
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o

3. Invite students to now match things they like Repeat so students can link ideas and identify at least
with matches of things they are good at with two personal strengths.
personal strengths.

7. Invite students to write, draw a poster or role play one
For example: of their personal strengths.
¢ |like soccer | am good at sports :
TR Mt R - <\/iew
: I like dogs | am good with animals
] : and lamkind. : Summarise students’ understanding of personal strengths
e e s : by asking them to complete an appropriate sentence or

llike books  : lamgood at reading grouping of “I like..., | am good at... | am ...".

¢ and | have a good imagination.

4. Facilitate a class discussion asking students to explain Coaching point

their choices. Check for appropriateness.

5. Prompt students with inappropriate groupings to Students could create a drawing or painting of their
check their understanding. strengths to be displayed in the classroom.
For example:
| like pizza I'm good at cooking and | am

: active (not alogical match).

I like pizza I'm good at cooking
: andlamcreative.
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/. Feeling strong through culture

@ TIME:1HOUR

Learning intention

e Students identify components of their own culture. .
e Students link their culture to feeling strong. .

1-

Part 1 - What is culture?

Before the activity: choose a book or animation
appropriate for your students that explores cultural
diversity and identity.

Suggested animations:

¢ Window Shopping

https://www.kidsmatter.edu.au/atsi-resources/
aboriginal-animations/window-shopping

e Being Different is Beautiful

https://www.youtube.com/watch?v=KJ1ygFk
njYo&index=3&list=PLH90780UbBQLHjoos-

MXOUwVZ4kSth6Kn 2.

e Cultures Around the World
https://wwwyoutube.com/watch?v=hTxKv5n5M2Y
e Children Just Like Me
https://www.youtube.com/watch?v=M4JEw3yfVGw
e TheWorld’s Family
https://www.youtube.com/watch?v=ni_at59TzMA
e Same, Same But Different
https://www.youtube.com/watch?v=MjK1J0jUxD4

Equipment

internet access and ability to project video with sound
paper

pens/pencils

magazines/newspaper articles/sourced images
craft supplies

whiteboard and markers

FEELING STRONG THROUGH MY CULTURE
(one per student)

MY STRENGTHS (one per student).

Facilitate a class reflection on the book/animations
to discuss what culture means and includes. Scribe
responses on the whiteboard.

For example:

e language

o stories

» food

e MuSIC

e 50Ngs

» dance

e clothes and costumes
e beliefs and religion

o festivals and traditions.

Ask students to think about some of their favourite
things from their culture. It might be a particular
dreamtime story, dance, festival or food. Encourage
students to use the prompt “I like....because....”

For example:
o |like Greek Glentibecause | get to dance the
Sirtaki with my friends.

o |like Christmas because | get to spend time with
all my family. We go to Mass at church and then
have special food like roast turkey and pudding.
We exchange gifts and sing carols.
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3. Assist students to write/draw their favourite things 4. Facilitate a class discussion:
in the ‘My culture’ column of FEELING STRONG
THROUGH MY CULTURE.

e What did we learn about our classmates’ culture?
For example:
4. Facilitate a class discussion where volunteers share

o Theysingand dance alot.
their posters and stories.

o They eat certain foods at different times

Part 2 - How does culture help us feel strong? of the year.

o Th d lots of time together as a family.
1. Now that students canidentify the positives in their €Y Spen Sortime together asatamily

own culture, ask them to think about how their culture
helps them build personal strength.

e What did we learn about our classmates’
strengths?

2. Gothrough each of the MY STRENGTHS to ensure For example:

students understand them. Encourage students to
brainstorm other examples. o They can cook really yummy food.

3. Askstudents to cut and paste MY STRENGTHS > Theyare very helpful and kind to their family.
that relate to them in the ‘My strengths’ column of

FEELING STRONG THROUGH MY CULTURE. Coaching DOI nt

The class could create a wall of culture that shares
their ideas and strengths.

o They are creative and musical.

1‘ ‘-'?;:,Z---—-ﬂ
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FEELING STRONG THROUGH MY CULTURE
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MY STRENGTHS

Brave Disciplined

Honest Team player

Friendly Artistic

Musical Proud
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8. Being different is okay

@ TIME:1HOUR

Learning intention Equipment
e Students understand that being different is okay. .

Before the activity: source images of the following animals
that you can print on A3 or enlarge on a projector:

animal images enlarged to A3.

One day, the teacher said to the class of animals:

‘So that | can see how clever you are, everybody is
i goingtodoatest!

. Some of the animals were excited, some were scared

o fishinabowl 3 .
: and some were worried.

e bird

The teacher then said,
e snake p

‘The test is this: we are all going to climb a tree!

e crocodile

+ dog 2. Facilitate a class discussion:

* goanna e Which animals do you think can climb the tree?
* horse o Which animals do you think can’t climb the tree?
o turtle.

e Isclimbingthe tree afair or unfair test
for the animals?

o Why?

e Couldtheteacherinthe story give the class a
different task to show what they could all do?
o Which different tasks could they try?

1. Readthisstoryto the class:

¢ There once was a class of animals that were at school,
i andjustlike you, they were all very different.

There was a fish, who had to come to school in a fish

© bowl, which sometimes made it hard to play with friends. : . o
p 3. Usingthe animal images you have collected, help

students to make a list of the skills each animal could
show the teacher.

There was a bird, who flew a long way from home to
: get to school and always seemed tired.

¢ There was a snake, who was sometimes late as it could

: For example:
:only move when the weather was warm.

: e thedogcanjump
¢ There was a croc, who loved school and came every

f ) » thehorse canrunfast
: daytoseeall of the other animals.

3 e allof the animals can swim.
¢ There was a dog, who was very excited to learn new

4. Facilitate a discussion exploring whether the animals
: things and needed to jump around a lot. P &

need a different task to show what they can do, or

There was a goanna, who was very clever and helped
: the other animals alot.

There was a horse, who was bigger than everyone else
: andfound it hard to make friends.

There was a turtle, who walked slowly and always tried
: its best but often came last.

whether the teacher could change the task to include
all of animals?

Ask students to discuss ideas for how the story might
end if the teacher changes the test.
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Review

Facilitate a class discussion:

Why is it important that animals are different?

Why are some animals different but also
have some similarities?

For example:

o Some may have four legs but can't all
do the same things.

o Whyisitimportant that not all people are the same?

e What would happen if we were all the same?

Coaching point

The class could write possible endings for the story.
Students could then draw the animals completing
the test based on their possible endings.
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Q. Choices, choices, choices, Part 1

@ TIME: 30 MINUTES -1HOUR

Learning intention Equipment
e  Students understand the choices they can make in e paper
everyday life to help feel relaxed and happy. e drawing materials

e magazines/newspaper/sourced images

e large poster paper or board.

:

Before the activity: find images of things that make the
students feel relaxed or happy. This could be done as an
activity with the students collecting pictures, drawings

Work with the students to create awall display that
everyone can look at when they need to feel relaxed
or happy.

and photos.

1.

Explain to the class that they are going to make
arelaxation board that the whole class can use.

This will be a board of pictures, drawings and photos
of things that help them to feel relaxed and happy.

Everyone will get to choose a picture, drawing and
photo to put on the board.

For example:

e aspecial place

e apetoranimal

o family photo

o flowers

e superheroes

« famous people

e their friends.

Coaching point

Refer to the collage during the day to help students
that feel upset or sad.

Create a ‘calm-down corner’ or ‘safe space’ to display
the relaxation boards. This space could include
sensory calming resources (such as calm-down jars,
pillows and fabrics).
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10. Creating kindness

TIME: 30 MINUTES -1HOUR

Learning intention

Students know choices they make in their everyday
lives to be kind to themselves and others.

Read the book or watch the video with the class.
Discuss some of the key messages.

For example:

e How does feeling good about ourselves help us
to feel happy?

e Sometimes it's hard to feel happy by ourselves.
Sometimes other people can do nice things that
help us feel happy.

e Explainto students the idea of ‘filling buckets”: that
we can think of ourselves as a bucket that needs
to be filled up with good thoughts, feelings and
kindness to feel happier.

Ask students to think about the things others do to
help each other feel happier. Make a list on the board
of students’ ideas.

Explain to the class that not everybody needs the
same things.

For example:

» Some people might like ahug, and some people don't.
e Some people find just a smile makes them happy.

* Some people like it when someone helps them.

* Some people like it when others share with them.
Give each student a BUCKET TEMPLATE and

drawing materials.

Give students time to write their name on their bucket
and then draw/write things that others can do to make
them feel happier.

Equipment

e BUCKET TEMPLATE (enough for one per student)

e drawing materials

¢ book orvideo:
Have You Filled A Bucket Today? By Carol McCloud
Have You Filled A Bucket Today?
https://wwwyoutube.com/watch?v=p2r9pAd4bE8

5. Display the buckets around the room so students
know what makes others happy. Encourage students
to be kind to each other, knowing what others need to
fill their buckets every day.

Coaching point

Create a kindness wall:

1. Students write their names on the back of an
envelope (or similar) and stick it on the wall
with the back of the envelope and name facing
out (so pop sticks can easily be placed in the
open envelope).

2. Have abox of pop sticks (or similar) next to the
kindness wall.

3. Tell students if they or the teacher see
another student doing something kind
(filling someone else’s bucket), they can put
a pop stick in that student’s envelope to
acknowledge their kindness.

For example:

e Jonsees Sally being kind to Jesse. Jon
puts a pop stick in Sally’s envelope.

4. Attheend of the day/week, the class can
go through their envelopes to see how
everyone has been in helping each other
to fill their buckets.
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11. Time to change?
@ TIME: 1 HOUR

Learning intention

e Students identify how to help others make changes.

Part1

Before the activity: find a space suitable for the students
to move around freely.

1. Explainthat you are going to ask them to act out
acertain task in different ways.
e Ask students to pretend that they are fishing.
Let the students act out this skill.

e Ask students to keep fishing but standing
ononeleg.

Let the students act out this change.

2. Repeat with other suggestions that are

contextually suitable.

For example:

e build ahouse

e drive acar/boat

e cookdinner

* hangupsome washing

¢ doadance

e celebrate with family

e playwith afriend.

Include suggestions to make things more challenging:

e putonearm behind your back

e sitdown

e jumpupanddown

e stampyour feet

o shake your head/arms/legs.

Part 2

1. Readout the following story to the class:

Equipment
e paper

e drawing materials.

. Oneday, a sleepy crocodile came out of the water
and decided he wanted to... (fly, jump rope, make

: acake, drive a boat, do a dance - or make up

: somethingelse).

He said to his friends, ‘| don't want to be a sleepy
: crocodile any more. | want to... (insert the idea
: fromabove). Can you help me?

His friends said, “You are a sleepy crocodile. You
¢ can't... (insert the idea from above).

i Sothe crocodile sent a message to our school.

‘| am a sleepy crocodile, but | really want to...
¢ (insert the idea from above). Can you help me?”

2. Explaintotheclassthatitisimportant to help others.
Facilitate a class brainstorm of some ideas that might
help the crocodile.

3. Provide the class with time to draw some pictures that
show how they could help the crocodile.

4. Collect the drawings.
5. Facilitate a discussion with the class:
e Should the crocodile’s friends have tried to help him?
o Why?
o Whynot?
¢ Do we all need to do things the same way?

e Whyisitimportant to help someone who wants to
try something new?

e How canwe help someone who wants to try
something new?

Coaching point

To enhance students’ understanding, read
Two-Hearted Numbat by Ambelin Kwaymullina
and Ezekiel Kwaymullina with the class.
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12. Practising calming strategies

@ TIME: 30 MINUTES

Learning intention Equipment
e Students practise different calming strategies. e il
Method Pushing Students place the palms of their
¢ hands ¢ hands together in a prayer position ~ :
Before the activity: it may be useful to source images to i and push their hands together for
represent each of the calming strategies as a prompt for i : acountof 5.Let go and feel the
students. You can then place these in a spot around the ] : release. (Repeat).

room to practise as a class at different times. b 3
: Shakingitout @ Studentstry toshake every part

1. Facilitate a class discussion about calming strategies: L of their body. It can be progressive

For example: from the feet up.
* Whenwe feel angry or sad, what do we like For example:
to do to help us feel better? We call these i e shakeyour feet

calming strategies. e now addyour legs

e What are some other ideas that may help e nowadd your hands
us feel calmer? ST SNSRI

2. Explainto the class that they are going to practise © Beingatreein : Studentspretendthey areatree

afew ways to help calm down and feel better. the breeze and stand still. The breeze picks up

3 :and they sway. A bigger wind comes
through and they blow around

© more. As the wind eases, students

© slowly settle to be still again.

Read through the instructions slowly and demonstrate
an example as you go. Practise each of the calming
strategies one at a time, facilitating a class discussion

aftereach: e
e Howdid that strategy make you feel? Being arock Students sit on the ground curled
o Why? on the beach up and pretend to be a small rock

i onthe beach. A small wave comes
: through, and students roll on the
¢ sand. A bigger wave comes through,

« Do you think you could use that strategy when you
are feeling upset or angry?

© CALMING 1 : i ¢ andthey roll around a lot on the
STRATEGY INSTRUCTIONS sand. Slowly the waves ease, and
TR PP IP i students become still rocks again.
5 deep Students close their eyes and imagine
: balloon © they are blowing up a big ballon. § Tension § Much like shaking it out, students
i breaths 3 : ¢ release ¢ progressively tighten and release

: They take 5 breaths to blow up the : © muscles in different parts of

¢ balloon and thenimagine it drifting § L their body.

3 off into the breeze.
................................................................................. 3. Usinga Simon Says’ approach, take the students
through the strategies a few more times.
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Coaching point

Use the strategies at any time when the class needs
support to calm down or re-focus.

It can be useful to incorporate a ‘check in’ and
‘check out’ (see activity 1) before and after calming
strategies to help students recognise any changes in
how they feel.
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13. Getting help
@ TIME: 1 HOUR

Learning intention

e Students identify where and how to get help
at school.

Part 1 - Helpful people in our lives

Before the activity: let key people in the school (such as
the counsellor, principal and librarian) know that you will
be guiding your students on a ‘helpful walk’ of where to
get help around the school. Try to organise to meet each
person as you go.

1. Askstudents to share ideas about the people in their
lives they share good news with.
For example:
e grandmother
e parent
e sibling
e neighbour

e teacher.

2. Askstudents who they might go to when they
are feeling:

e sad
e angry.
3. Usingalarge map of the school, ask students to

nominate different people at school they can get help
from when they:

e arefeelingsad
o arefeelingangry.

4. Askstudents to list their examples. Write or draw
them on the board and mark/draw where you can find
them on the map.

For example:

e assistant teacher in the support centre
e groundsman on the oval

e teacherinaclassroom

Equipment
e whiteboard and markers

e large map of the school.

e principal in the office

e older students in mentor/buddy roles in particular
classrooms or hubs.

5. Facilitate a class discussion:

e  Why did you choose these people to go to for help
at school?

e How would you ask them for help?
o What questions could you ask them?

* How do these people help us?

Part 2 - Helpful walk

1. Explainto students that as a class, you are now going
to plan a ‘helpful walk’ to visit where they can get help
at school.

2. Using the map you marked in part 1, work out a route
the class can take to help students identify where the
helpful people in the school are located.

Consider the following with the class:

e Could we leave a message explaining what we need
them to help us with?

* What questions could we ask them when we
get there?

3. Takethetime to visit places where helpful people are
located and introduce them. This activity could be
spread over a few days or weeks.

Coaching point

Keep the ‘helpful walk’ map in the classroom so
students know where they can find help when they
need it.

Source photos of the people and place them on the
map to assist students.
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14. Choices, choices, choices, Part 2

@ TIME: 30 MINUTES

Learning intention
Students identify helpful and unhelpful choices.

Begin a discussion about how everybody has to make
choices. Sometimes we make helpful choices, and
sometimes we make unhelpful choices.

Explain to the class they are going to use thumbs up
and thumbs down to show if they think these choices
are helpful or unhelpful.

Read out the CHOICES: THUMBS UP/DOWN,

giving students time to demonstrate their decision
(thumbs up or thumbs down). You are encouraged

to use additional examples that relate to your students
or classroom context.

Throughout this activity, encourage a class
discussion about why students demonstrated a
thumbs up or down, or if the class can think of some
of their own ideas.

For example:

e Howdid you decide what was a helpful choice?

e Howdidyou decide what was an unhelpful choice?
o Couldit be both?

e Why do you think different people make
different choices?

* \What are some of the consequences of making
unhelpful choices?

e Canwe turn unhelpful decisions around?
o How could we do that?
¢ How canwe try to make more helpful choices?

¢ How can we help other people make helpful
choices?

Equipment
e CHOICES: THUMBS UP/DOWN
e CHOICES: THIS OR THAT (see coaching point).

Coaching point

This activity can also be completed as a more
physical ‘this or that’ activity.

1. Askstudentstoform astraight line
in front of you.

2. Call out the CHOICES: THIS OR THAT. It can be
useful to point to which side of the line is which

for each of the options.

For example:
I like to eat broccoli Point to the right.
| like to eat peas Point to the left.

3. Allow students time to demonstrate their
answers by stepping to either side of the
central line.

This That

4. Facilitate a short discussion each round,
similar to Step 4.
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CHOICES

THUMBS UP/DOWN

Got dressed before
| came to school

Walked past my dog
without giving him a pat

Waved to my friends
when | saw them at the shop

Hid my dirty clothes
under the bed

Cuddled my toy
when | was sad

Took a deep breath
when | was angry
and calmed down

Didn’t eat my lunch
and went to play instead

Packed up my activity
when it was finished
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THIS OR THAT

Wave at them Hug them

Under ngstrnﬁg
my bed basket
When | get angry, |

Take adeep
breath : Vel

Help carry Run off
the bags to play

Give them a
high five

. Leaveitfor
Pack up . other people
. topackup

Northern Territory Social and Emotional Learning Supplementary Resources



15. Greetings in Aboriginal languages

@ TIME:1HOUR - 1.5 HOURS

Learning intention

e Students know ways to greet people in Aboriginal
languages from the Northern Territory.

Before the activity: watch the video:

e« ABORIGINAL UNDERSTANDING OF ‘COUNTRY":
http://www.visitmungo.com.au/aboriginal-country

Country refers to a geographical region within Australia
that an Aboriginal group is connected to.

Use the NT ABORIGINAL LANGUAGES MAP and
identify the local language group/s. Research or ask local
staff and community members how to greet people.

e Findoutif your students speak any Aboriginal
languages.

e Askanylocal Aboriginal teachers, teacher assistants,
parents or community members if they would be
willing to come and speak in language to studentsin
your class.

Ask for some examples of common greetings from the
local language groups.

o List and take note of context, manner and meaning.

o How/whenis the greeting used and by who?
o |sitaword,aphrase,agesture, or acombination?
Seek advice from local Aboriginal staff and community

members on the appropriateness of learning other
group languages.

Equipment

NT ABORIGINAL LANGUAGES MAP:

https://nt.gov.au/_data/assets/pdf file/0017/206063/
map-of-major-aboriginal-languages.pdf

Part 1

1.

Explain to students that the class is going to learn how
to greet someone in an Aboriginal language.

Ask students to greet each other in a language that
is most comfortable to them. This may be english, an
Aboriginal language or another language.

Facilitate a class discussion, asking students to share
different greetings, and write/draw them on the board.

Ask students to greet each other in the local
Aboriginal language. Use the NT ABORIGINAL
LANGUAGES MAP to show students where they are.

Focussing on the country and Aboriginal language
group of your geographical area, find a word or simple
greeting in that language.

For example:

Ask the whole class to practise the greeting or word
for hello a few times.

If this is already the common language of most
students, you can use another Aboriginal language
close to your area or also spoken in the community.

For example:

e Pitjantjatjarais close to Arrernte country.

: Palya (butitisalso
¢ used for ‘goodbye’
: ‘thankyou’ and finish.

: Helloin Pitjantjatjara
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Coaching point

To enhance students’ understanding, watch
A Lesson in Guugu Yimidhirr:
https://wwwyoutube.com/watch?v=IF9RD6gtIfE

You will need to read or explain the subtitles at the
start of the video. You could use Aboriginal staff and
community members to assist with this lesson.
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16. Communicating in other languages

@ TIME:1HOUR

Learning intention

e Students explore how we can communicate with
people even when they speak another language.

1. Explainto students that they will be watching two
videos, and will then be asked to explain what the story
was about. Do not tell the students that the videos will
be in languages other than English.

2. Show BACKE, BACKE KUCHEN.

3. Facilitate a class discussion with the class:
e Wasthis story in English?
o Do you know what language it was in? (German)
* Who were the main characters in the story?
* Where was the story set?
e \What were the characters doing?
o How you could tell?
For example:
= tools the characters had
= gestures they made
= facial and body language
= things they were doing
= clothes they were wearing.

* \What were some of the things the characters
were doing?

4. Nowshow NO HEA IA.

5. Facilitate a discussion with the class:
e Was this story in English?
« Do you know what language it was in? (Maori)
e What was this story about?

e How could you tell?

Equipment

computer with internet access and ability
to show videos

videos:

BACKE, BACKE KUCHEN
https://www.youtube.com/watch?v=5UM3ecX69Jo

NO HEAIA
https://www.youtube.com/watch?v=HNnDfD5sw8lI

For example:
o images of the map
o animals you recognised

o the order of showing an animal and then the
country — what was the connection?

Discuss with students the concept that even though
the videos were not in English, they could work out
what the story was about.

For example:

e Therewere characters and animals we all recognised.

e Therewereimages (such as the map) that we could
recognise.

e Characters' facial and body language helped tell
the story.

REVITEYY]

Review the learning intention with the students:

Does speaking different languages mean we cannot
communicate with each other?

Have you communicated with someone who did not
speak the same language?

How can we best communicate with people who speak
adifferent language?

o

gesturing with our bodies

o

using our face

o

drawing

o

miming.
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17.1 can do it, but differently
@ TIME: 1 HOUR

Learning intention Equipment
e  Studentsidentify differences and understand that e paper
being different from others is okay. e drawing materials

e computer with audio ability

e video:
Giraffes Can't Dance
https://wwwyoutube.com/watch?v=G745TRCIOVo

or book ‘Giraffes Can't Dance’ by Giles Andreae and
Guy Parker-Rees.

Method 8. Facilitate aclass discussion:

e Thumbs up, down, side - who enjoyed the activity?

o Wasit easier or harder when everyone had the
Partl o
same fruit/animal?

1. Arrangetheclassintoacircle. e Itisimportant to know that we all need to be

2. Walk around and name each student with a fruit or different and be good at different things to be able
something more relevant, such as animal names. towork together.
For example: Part 2
* apple Before the activity: source videos of people doing different
e banana styles/types of dancing that students could try to imitate.
* grapes. For example:

3. Explainto the students that when you call out a fruit/ e ballet

animal (for example, ‘apples’), all the students that
match that fruit/animal need to swap places with
someone else that also matches.

e Chooky Dancers (Djuki Mala) - Zorba
e ballroom

o o i e hiphop
4. If yousay fruit salad’ (or ‘animal rumble’), the students

all need to move to a new spot. * theMacarena

. . . e cultural dances.
5. Keepchanging names of fruits/animals and play the

game a number of times. See the coaching point for further examples.
6. Rename all the students with the same fruit/animal 1. Watch Giraffes Can't Dance or read the book
(for example: point to all the students individually and to the class.
say ‘apple’ or animal alternative). 2. Atthe end of the story, explain to the class that you are
7. Tellthem they are going to play again. Alternate going to watch some different types of dancing, and
between fruits/animals, and ‘fruit salad/’animal rumble’ students are going to try some new dance moves.

3. Explainthatitisimportant to try new and different
things, but the students can watch if they feel more
comfortable.
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4. Watch one or more of the videos you have sourced
and allow students time to imitate.

5. Facilitate a class discussion:
* What was one dance you liked?
o What different dances did we do?
e What ways did we all do things the same/different?
e Does everyone like to do the same things?
* Whyisit okay to do things differently to others?

* Evenwhenwe dance differently, are we also
dancing together?

Coaching point

Explore alternative dance instruction videos.
For example:
e  The Sid Shuffle

https://www.youtube.com/
watch?v=uMuJxd2Gpxo

e Moveit Mob Style
https://moveitmobstyle.com.au/videos/
e  The Learning Station: Brain Breaks Songs for Kids

https://www.youtube.com/playlist?list=PLh-
1JU15_Ti6lupVpflrLNKb8Pef-jabS
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18. Us and others
@ TIME: 1 HOUR

Learning intention Equipment

e Studentsidentify different people in their lives. .

:

Part1

Before the activity: source images of family that
demonstrates how diverse families can be.

1. Askstudents who each person might be in the
family portraits.

2. Brainstorm the different words students use
to identify each person in the images.

For example:

* nNana

e meye

e brother 5.

o kake
e baby.

3. Explainthat all of us have many different é.

kinds of relationships.
For example:

o family

e friends

e teachers.

family portraits (see ‘before the activity’ in part 1)
paper

drawing materials

PEOPLE IN MY LIFE.

Draw alarge circle on the board with a small circle
inside. In the small circle, write ‘us’ At the top of the
large circle, write ‘others’

Others

Facilitate a class discussion:

e Who are the people in our lives?

e Canyou think of people we could put in our circle?
Ask students to think of the types (not names) of
people in their lives they could put in the ‘others’ circle.
For example:

e brother

e sister

e aunty

e friends.

Use the language the students use to describe the
people in their lives, and add them to the ‘others’ circle.
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8. Whenyou have recorded all the students’ ideas, say to
the class:

e Look at all the people we have thought of that are
inour lives!

o Not everybody has all these people, but we all have
people other than us in our lives who can help us in
many different ways.

9. Ask students to think about all the people in their
‘others’ circle. This will include family, friends and
members of the community.

10. Ask students to explore these people using the
PEOPLE IN MY LIFE template. They will look at
where the ‘others’ fit and how they are important
tothem.

For example:
Family e givehugs
: o maketime for me
e take metofooty
Friends o playwithme
L. listentome
e sharelunch
Community © +  teachesme

e helpsme

Coaching point

To enhance students’ understanding, read
My Country by Ezekiel Kwaymullina and Sally
Morgan with the class.
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19. Different relationships
@ TIME: 1 HOUR

Learning intention
e Students identify different relationships.

Part1

1. Play ‘Simon Says’ to identify how students in the class
have different relationships.

The following prompts can be used or adapt them to

your class context.

‘Simon says, if you...”:

e areakid, put your hands on your head

e goto thisschool, touch your nose

e areabrother,hopononeleg

e areason,stick out your tongue

* areasister, cover your ears

e areagranddaughter wave anarminthe air

e areanolder brother,turninacircle

e areayounger sister, sit down

e have ababy living with you, jump up and down

e areafriend, put your arms up high

e areaclassmate, put your hands over your eyes.
2. Give students the opportunity to come up with their

own relationships statements.

3. Invite students to share their relationships
with the class.

4. Reflect onthe activity by discussing with students that
we all have different relationships (you can give some
examples from your own life to illustrate).

Equipment

relationship images (see ‘before the activity’
inpart 2)

paper

drawing materials
scissors

glue

magazines/newspaper articles/sourced images.

Part 2

Before the activity: compile images that represent various
relationships students may have.

For example:

student and teacher
child and pet

child and grandparent
child and parent/carer
teammates

friends.

Move students into a circle, and spread the
relationship images you have collected on the floor.

Ask students to choose a picture that shows a person/
animal they have a close relationship with. This could
be explained as someone who cares about them and
who they care about.

Distribute paper, glue and drawing materials, and ask
students to glue their image in the middle.

Around the image, ask the students to draw or create
a collage of some activities they like to do with that
person/animal/group of people.

For example:

e cooking

e fishing

e playing

e singing.
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Review

Ask volunteers to share their drawings/collages.

Facilitating a class discussion about common experiences

as you go:

*  Whodidyou choose to glue on your
picture/drawing/collage?

e What are some things you drew or glued on
to your picture?

e Arethereother people you could have chosen
that are close to you?

Do all the people who are close to you need
to be in your family?

Who else could you choose and why?
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20. Friendly and unfriendly relationships

@ TIME:1HOUR

Learning intention

e Studentsidentify friendly and unfriendly ways to
communicate.

Part1

Before the activity: collect images (enough for one set per
pair) that demonstrate friendly and unfriendly behaviours.

For example:
Friendly ¢ Unfriendly
e teamwork e ignoringothers
o sharing © e gettingmad
o playing together : *  nothelping
* helping e teasing

o fighting

1. Place one coloured piece of poster paper (friendly) on
one side of the room and the other coloured poster
paper (unfriendly) on the other side.

2. Move students into pairs and distribute each pair a set
of the images you have printed.

3. Explain that pairs need to decide whether the image
is showing friendly or unfriendly behaviour. Students
need to glue the image on the relevant poster.

4. Model an example with both a friendly
and unfriendly image.

Equipment

two large pieces of poster paper that are
different colours

behaviour images (see ‘before the activity’ in part 1)
paper
drawing materials.

Once students have stuck their images to the posters,
go through the images and facilitate a class discussion:

* What made you decide which behaviours were
friendly/unfriendly?

e Wasit hard to agree with your partner?

¢ Were there some behaviours that you could
not choose?

e Were there some behaviours that are both friendly
and unfriendly?

Part 2

1.

Display the ‘friendly’ poster and the ‘unfriendly’ poster
from part 1 on either side of the room.

Explain that you will be acting as a student. When
you say different things, students should move to the
friendly’ poster if your words are friendly and the
‘unfriendly’ poster if your words are unfriendly. They
should move to the middle if they are unsure.

Say the examples below, or create your own based
on friendly and unfriendly things you hear your
students say:

e 'Hey!" (inakind voice)

e ‘Hey! (inanangry voice)
 You'resillyV

e ‘I'mgoing to take your lunch!
e ‘Come play with us’

e “You're not my friend today’

o ‘Goaway!
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4. Once students have decided for each statement,
ask their reasons. Give them a chance to change
their mind and cross the room after hearing other
people’s reasons.

5. Facilitate a class discussion:

o Couldyou say the same words in a friendly/
unfriendly way?

* How do we know when someone is speaking
in a friendly/unfriendly way?

e How does unfriendly behaviour make people feel?

Coaching point

To enhance students’ understanding, read Room On
Our Rock by Kate and Jol Temple with the class.
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21. Role playing friendly behaviours
@ TIME: 1 HOUR

Learning intention

Students’ role play being friendly in different
school spaces.

w N

Ask the following questions and invite students to
demonstrate their answers to each question:

* Whatdofriendly people do at playtime?

e Whatdofriendly people doin class?

e What does being unfriendly look like?

Move students into groups of three.

Give each group one or two GETTING ALONG
CARDS and give each group a setting of either the
playground or the classroom. Students will then
create and present a role play that demonstrates the
GETTING ALONG CARDS in the setting they have
been given.

When all group are ready, ask each group to perform
their role play to the class.

Equipment

e GETTING ALONG CARDS.

5. Askthe class to guess what friendly behaviour the

group is demonstrating. Ask the performing group
to confirm or explain.

Facilitate a class discussion after each group:

* Were the behaviours easy to role play in
that setting?

e What does a friendly face look like?

* What does a friendly body language look like?
For example:
o hands open
o shoulders relaxed.

* Howdoes being friendly feel?

* Howdoes it feel when you are friendly to others?

e What friendly words could the group have used?
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GETTING ALONG CARDS

Noticing when someone
wants to be left alone

Listening to others Hugging
................ LaughmgWIthOtherS Sm"mg
S Wavmg .......................... Takmgtums
Sharmg .......................................................... A pomglsmg ..........................
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